PROJECT SYLLABUS INTERNATIONAL
Name of course: Developmental Psychology/Lifespan Psychology
Type of course: Study-abroad. You will travel with students in three other classes.
International locations: Dublin, London, Paris (one week in each city). You will stay with faculty
and students at these addresses: (1) Dublin City University, Glasnevin, Dublin 9, Ireland; (2)
Regent’s University London, Inner Circle Regent's Park, London NW1 4NS; and (3) Maison des
Provinces de France Cité Internationale Universitaire de Paris 55, Boulevard Jourdan, 75014 Paris.
Type of institution: University/college. This course is offered as part of the Tennessee
Consortium of International Studies (TnCIS), a cooperative program for faculty and students from
public universities and community colleges in Tennessee. For information about TnCIS, visit their
website at (link follows) TN Consortium for International Studies.
The academic level of students: Primarily undergraduate but also graduate (cross-listed).
Individually or team-taught: Individually taught. Our class occasionally shares speakers and field
trips with other TnCIS classes on-site.
Relevance of this syllabus to Project Syllabus International: Project Syllabus International is
aimed at promoting internationalization as a process in teaching and learning. This syllabus uses
a unifying theme—identity and resilience—to focus on two aspects of internationalization:
Examining cultural assumptions, and developing the ability to take “transnational, transcultural
and transdisciplinary” perspectives (Bullock, 2014). For example, you’ll analyze news articles
about immigration-related museums in Dublin, London, Paris, and New York in order to examine
national and cultural assumptions about assimilation and multiculturalism. You’ll experience
transdisciplinary thinking when you will learn about attachment through the history of the World
War II evacuation of British children, who in some cases spent years apart from their parents.
Expanding access to international study: The first step in developing this syllabus was to select
the topic, level, and location of the course. In an effort to increase participation among students
who are historically underrepresented in international study, I chose to teach a course that is
often required in popular undergraduate majors, to cross-list it to include graduate students, and
to teach it in a program that went to three cities-- two of them English-speaking--where first-time
international travelers are more at ease and are able to have conversations. I hope this class
inspires you to seek other international adventures!

Bullock, M. (2014, March). Internationalization in psychology and in APA: A process, not an
outcome. Psychology International Newsletter. (Link follows)
http://www.apa.org/international/pi/2014/03/column.aspx
HOW TRAVEL SUPPORTS OUR LEARNING GOALS
Our Developmental/Lifespan Psychology course is based in Dublin, London, and Paris, three
international cities known for their strong national identities, rich ethnic diversity, and complex,
sometimes brutal histories. In each city, we will visit places that are tied to the theme of
identity and resilience in human development.
First, we’ll be in Dublin learning about risk factors and resilience. Our visits to the Jeanie
Johnston Tall Ship and Famine Museum and the Kilmainham Gaol (Jail) will frame our discussion
of how poverty, violence, and separation can have damaging effects on development; and our
visit to EPIC: The Irish Emigration Museum will help us to understand how strong family and
cultural ties can be life-saving. As an optional tour, you are encouraged to see the Book of
Kells, which relates to the theme of resilience and provides a deep view of the role of religion in
Irish culture.
During our second week, we’ll be in London studying attachment, early and middle childhood,
and identity development. Our visit to the Imperial War Museum will tell the story of the
children who were separated from their families when they were evacuated from deadly areas
during World War II. Our visit to the Tavistock Institute will frame a lecture on John Bowlby and
Virginia Ainsworth, who studied these children at the Tavistock Clinic and founded the study of
attachment. As part of our study of identity development, we will visit with a young friend who
will talk about growing up in two worlds, London and Dubai. As an optional tour, you are
encouraged to visit the British Library, the largest library in the world, where you can obtain a
Readers Pass to access a world of material, including online treasures.
During our third week, we’ll be in Paris studying aging, death, memorials, and the cultural
meaning of the French motto, "Liberté, Égalité, Fraternité.” Our visit to Le Musée National de
l’Histoire de l’Immigration (National Museum of Immigration) will help us to understand
tension in France regarding diverse cultures among immigrants. Two excursions will help us to
learn about aging, death, and private and public memorials: We will all go to Père
Lachaise Cemetery, and then each of us will choose between the Catacombs of Paris or the
Louvre, and we’ll go in two groups.
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Making Connections
You’re reading this syllabus because we’re going to Dublin, London, and Paris. Are you
wondering about the photo? It was taken in New York at a silent parade to protest racial
oppression, lynching and mob violence. At least 800 children marched at the front, ahead of
over 7,000 women and men (New York Times, 1917). This is one of my favorite photos because
it draws me in. When I look at it, I wonder what the children at the front were feeling, and I
think about what they experienced as they grew up and grew old. In every developmental
psychology class, we learn about the connections between nature and nurture. In our class,
we’ll also learn about the connections between cultures. We’ll do our best to be people
watchers rather than sightseers; and we’ll focus on identity, community, and resilience—or
strength in the face of hard times.

SYLLABUS: Developmental Psychology/Lifespan Psychology
Course Title: Developmental Psychology/Lifespan Psychology
Course Number: PSYC 3510/PSYC 7902.
Course Level: This course is a cross-listed course that is offered for both undergraduate and
graduate students who are participating in the Tennessee Consortium for International Studies
(TnCIS) program, Great European Capitals I (GEC-I).
Tennessee State University Catalog Course Description: The growth and development of the
human organism from a theoretical perspective: biological, cognitive, social, and emotional.
Instructor: Mary V. Shelton, PhD
Contact: My email address is mshelton@tnstate.edu. All students and faculty communicate
with each other through GroupMe, but I will also give you my cell number.
Office Hours: Use email or GroupMe to ask for an appointment. I can usually meet with you
after 6:00 pm in the common area of our residence hall.
Textbook: Fiore, L.B. (2011) LifeSmart: Exploring Human Development. New York: McGraw-Hill.
ISBN: 9780078035241. You will also read academic journal articles and news articles.
COURSE GOALS AND COMPETENCIES
Goal 1: The course will familiarize you with the central issues of developmental
psychology. Upon completion, you will have demonstrated the ability to explain
central issues in developmental psychology (e.g., lifespan development, naturenurture).
Goal 2: The course will enable you to understand the significance of landmark studies in
human development. Upon completion, you will have demonstrated the ability
to explain the significance of at least three landmark studies, including the work
of Bowlby and Ainsworth on attachment and the work of Werner on resilience.
Goal 3: The course will prepare you to understand and conduct research by teaching you
basic research designs used in developmental psychology. Upon completion, you
will have demonstrated the ability to describe methods used to study infant
cognition and to identify the appropriate use of observational studies, qualitative
and mixed-methods designs, meta-analyses, and cross-sectional, longitudinal, and
sequential designs.
Goal 4: The course will prepare you for health- and education-related careers by providing
information on human development in the context of culture. Upon completion,
you will have demonstrated the ability to identify age-typical development and to
discuss play, rites of passage, and gender roles in three cultures.

Goal 5: The course will enable you to understand human diversity, to identify cultural
assumptions, and to take a transcultural perspective on issues related to behavior.
Upon completion, you will have demonstrated the ability to provide examples of
cultural assumptions in four cultures or subcultures, including your own.
Goal 6: The course will prepare you for informed engagement in policy decisions on issues
related to development. Upon completion, you will have demonstrated the ability
to identify and make use of main ideas, evidence, implications, and limitations in
reading and writing.
ASSESSMENT OF LEARNING OUTCOMES (SUMMARY)
Quizzes/Exams
Daily Mini-Quizzes address Goals 1-4 and count as 20% of your final grade.
Final Exam, Goals 1-4, counts 20%.
Writing Assignments
One-Page Essays, Goals 1-6, count 20%.
Short Research Paper, Goals 3 and 6, counts 20%.
Problem-Based Assignment (choose one)
Option 1: Considering the Alternatives, Goals 5 and 6, counts 20%.
Option 2: Analyzing an Organization’s Website, Goals 5 and 6, counts 20%.
Option 3: Analyzing a City’s Website, Goals 5 and 6, counts 20%.
GRADING SCALE: A = 90-100 B = 80-89

C = 70-79

D = 60-69

F = 0-59

ASSESSMENT OF LEARNING OUTCOMES (INSTRUCTIONS AND SCORING)
1. Daily Mini-Quizzes.
At the beginning of most classes, we will have short quizzes on the assigned readings.
Each quiz will have five multiple choice or short-answer questions. Undergraduate and
graduate students will often take the same 5-item quizzes, but in some cases graduate
students’ quizzes will cover also cover readings that undergraduates were not assigned.
Although these are daily quizzes, we will not always have time for a quiz, and I will
sometimes give two quizzes in one day if I am retesting in an area of weakness (both
scores will count). You will take about 12 quizzes and drop your three lowest scores. All
quizzes will be taken in class and returned during the next class period.
2. Final Exam.
Your final exam will cover central issues, landmark studies, research designs, and stages
of development. The exam for all students will include 30-35 multiple choice and short
answer questions plus 2 extra credit questions; in addition, graduate students will
answer 2-3 discussion questions. You will be given a final exam study guide on the first
day of class, and I will sometimes ask practice questions in class discussions. I will not
return final exams, but we can go over your exam and final grade privately, at your
request, on the last day or on our way home to Nashville.

3. Daily One-Page Essays.
At the beginning of most classes, you will turn in a short essay on something that you
learned or experienced the day before. I will occasionally cancel the daily essay
requirement when we’re out late the night before, so you will probably submit 8-10
essays. Your three lowest scores will be dropped, and the average of your remaining
scores will count as 20% of your final grade.
On the first day of class, I will provide a handout with the rubric and models of strong
and weak essays. Scoring will be on a 5-point scale, with one point each for having: (1) a
main idea; (2) supporting ideas; (3) a statement about what your idea or experience
might mean and why it matters; (4) good organization of your ideas and/or some
originality or depth in your writing; and (5) no more than one writing error. The
assignment is the same for graduate students, but the scoring is different on one point:
In order to get a point for error-free writing, graduate students must submit an essay
that is completely error-free. Both undergraduate and graduate students have the
option of earning one additional point for submitting a photograph that relates to your
short essay. You may earn an extra point up to four times. Submit photos by sending
them to me and your classmates on GroupMe.
4. Short Research Paper.
The paper should be about three pages long and must use at least two academic
sources, including one of the following: (1) a longitudinal study; (2) a meta-analysis; (3)
an observational study; (4) a qualitative study; or (5) an international collaboration with
a cross-cultural component. For your second source, you may use other types of peerreviewed journal articles, academic book chapters, and articles from European or
American news archives. I have listed some options for you at the end of the syllabus,
but you can select your own. I strongly suggest that you select and print out your
articles before leaving home. Accessing printers in student residences can be hard.
The maximum score for this assignment is 100 points: Fifty points will be determined by
your choice of sources. For the remaining 50 points, you may earn up to ten points each
for having: (1) a well-developed main idea; (2) thorough use of your articles as evidence
for your main idea; (3) a strong conclusion; (4) good organization and/or some
originality or depth in your paper; and (5) few or no writing errors. You will submit a
hard copy in class, and I will return your graded paper when you turn in your final exam.
5. Problem-Based Assignment Option 1: Considering Alternatives.
Pick something that you might need if you lived in London: Health care or college, for
example. How would you get it? What would you get? Who would pay for it? In your
opinion, what should you get, and who should pay for it? In a 1-3 minute report, tell us
what you figured out.
The maximum score is 100 points, with up to 20 points each for: (1) a clear main idea;
(2) thorough research; (3) clear answers to your assigned questions; (4) a well-organized
and interesting presentation; and (5) the ability to answer at least three questions from
me or a classmate.
6. Problem-Based Assignments Option 2: Analyzing an Organizational Website
If you choose this option, you will explore the website for the Tavistock Institute for
Human Relations (link follows: Tavistock Institute). You will identify a project that

interests you, and you will develop a question that you are willing to ask during our visit
to the Tavistock Institute. In a 1-3 minute presentation, you will explain the project and
your question. Scoring for this option is the same as the scoring for Option 1.
7. Problem-Based Assignment Option 3: Analyzing a City’s Website.
Using Google’s translate function, you will open the official website for the city of Paris
(link follows: City of Paris Services) and go to the section on volunteer services and
opportunities. You will explore this section and then give a 1-3 minute oral report on
your findings. For example, what does the website tell you about the city’s problems?
What does it say about its values—and are these Parisian values or French values? If
you could talk to the group that developed this website, what would you ask? Scoring
for this option is the same as the scoring for Option 1.
YOUR FIRST ASSIGNMENT
Your first assignment is to watch a video clip about making decision-making in
emergencies.
Amanda Ripley: Resilient You–What to Do in an Emergency [Full Keynote]
Link follows: Amanda Ripley video on what to do in an Emergency (36:55)
Watch it the week before we leave. Speaking on behalf of the TnCIS faculty and
all the people in your life who love you, I have three requests:
 Let’s not walk down the streets blindly. If we need to stare at our phones
for a few minutes, let’s step into a store or doorway.
 Let’s make a habit of noticing stairs and other exits everywhere we go,
especially in our residence and when we’re in crowds.
 And most of all, let’s make a rule that if one person in a group isn’t sure
about a situation, we all leave.

TENTATIVE CLASS SCHEDULE
Week 1: Dublin
Week 1 Topics: The psychology of surviving dangerous situations; the psychology of
photography; what museums tell us about “us;” lifespan psychology; environment,
genetics, and epigenetics; when at-risk kids thrive; the genetics of parenting; the
evolution of cuteness, crying, and morality in babies; research designs; and pregnancy
and infancy.
Sunday, June 4: Leaving Nashville
Activity: On our layover, we’ll discuss the safety video and our hopes for the trip.
Monday, June 5: Arriving in Dublin
Assignments: Read 3/4 articles on photography: American Psychological
Association; DeAngelis; Zeeberg. Graduate students add Diehl et al.

Activities/Excursions: Program Orientation and Walking Tour.
Tuesday, June 6
Assignments: Read 4 articles on museums (Dunlap; Kenny; Kimmelman; and
Shabi) and 2/3 articles on evolution (Anger 2017; and Zimmer). Graduate
students add Bloom.
Assessments: Mini-quiz, short essay
Activities/Excursions: (1) Jeanie Johnston Tall Ship and Hunger Museum
(2) Epic Irish Emigration Museum.
Wednesday, June 7
Assignments: Werner. Graduate students add Chen & Miller.
Activities/Excursions: Kilmainham Gaol.
Thursday, June 8
Assignments: Fiore (your textbook) Ch. 1 (pp. 4-8; pp. 15-21).
Assessments: Mini-quiz, short essay
Friday, June 9
Assignments: Fiore Ch. 3 (pp. 54-55; pp. 64-70; Ch. 4 (pp. 80-90).
Assessment: Mini-quiz, short essay
Activities/Excursions: Leinster House.
Saturday, June 10
Activities/Excursions: Howth Island Hike (optional)
Sunday, June 11
Ferry to Holyhead, Wales and train to London.
Orientation to Regents University and London.
Week 2: LONDON.
Week 2 Topics: Children who are separated from their parents; ethology and attachment
theory; early childhood and middle childhood; rites of passage; identity development and
multinational identity; and how websites express cultural assumptions and values.
Monday, June 12
Assignments: Clouting (n.d.); Bowlby et al. (1939); Bretherton, 1992).
Assessments: Mini-quiz, short essay
Tuesday, June 13
Assignments: Ch. 5 (pp. 103-110; pp. 115-124).
Assessments: Present on Problem-Based Assignment Option 1 or Option 2
Wednesday, June 14
Assignments: Ch. 6 (pp. 140-149).
Assessments: Mini-quiz, short essay
Activities/Excursions: Visit Tavistock Institute
Thursday, June 15
Assignments: Ch. 7 (pp. 173-178).
Activities/Excursions: Visit my friend Samer to talk about multinational identity.
Friday, June 16

Assignments: Angier (2011).
Activities/Excursions: Tower of London, River Tour
Saturday, June 17
Sunday, June 18: Train to Paris.
Week 3: PARIS
Week 3 topics: Adolescence; emerging adulthood; middle adulthood; aging; death; the
psychology of monuments and memorials; and the cultural meaning of “’Liberté, Égalité,
Fraternité.”
Monday, June 19
Assignments: Ch. 8 (p. 186-190 & pp. 193-196.)
Assessments: 3-page paper research paper. Submit and discuss.
Tuesday, June 20
Assignments: Ch. 9 (pp. 208-211); Henig
Assessments: Present on Problem-Based Assignment Option 3.
Activities/Excursions: Musée Nationale de l’Histoire de l’Immigration
Wednesday, June 21
Assignments: Ch. 10 (pp. 233-239, pp. 246-250).
Assessments: Mini-quiz, short essay,
Activities/Excursions: The Louvre or the Catacombs of Paris (your choice)
Thursday, June 22
Assignments: Ch. 11 (pp. 256-263 & pp. 268-270).
Assessments: Final exam
Friday, June 23
Our last day—and night—in a beautiful city.
Saturday, June 24: Flying from Paris to Nashville.
THANK YOU FOR MAKING THIS A GREAT TRIP!

DISABILITY ACCOMMODATION STATEMENT
TnCIS is committed to creating inclusive learning and living environments that make it
possible for all students to succeed academically and to participate fully in international
studies. If you have a disability or condition that might interfere with your class
performance, attendance, or participation, we will work with you to make reasonable
accommodations. Please contact me (mshelton@tnstate.edu) and the TnCIS Director
(tncis@ptscc.edu) as soon as possible so that we can start the process. To fully experience
Europe, you’ll want to travel with friends in the program to places that are not on our
class itinerary. If you have a disability that limits your mobility, you may want to visit these
sites (links follow):

Disability Access Dublin
Disability Access London
Disability Access Paris
RELIGIOUS ACCOMMODATIONS
If you need accommodations for religious obligations (including religious services,
holidays or fasts, or time-based prayer) please inform me at least a month before our
trip begins so that I can take that into account in scheduling our activities.
ATTENDANCE POLICY
Attendance in class and on all excursions is extremely important in study abroad
courses. Unexcused absences are grounds for removal from the program. Being on time
to class and excursions is also mandatory, not just for educational reasons but for safety
reasons.
ILLNESS OR INJURY
If you have to miss required activities because of an illness or injury, report this
immediately to the GEC program director. If your roommate or friend is ill or injured and
is unable to contact the director, then you should report it immediately.
ACADEMIC HONESTY
I know that you want to learn and that you care about fairness and honesty. But just in
case, let me remind you of your obligations. The following acts are subject to
disciplinary action, including 0 on the test or assignment and a ceiling on your letter
grade, regardless of your actual final average:





Cheating, including unauthorized assistance from material, people, or devices
when taking a test or completing academic assignments.
Plagiarizing, including paraphrasing, summarizing, or directly quoting the
published or unpublished work of another person without proper
documentation of the original source (even by accident).
Purchasing or otherwise obtaining prewritten materials prepared by another
person or agency that sells term papers or other academic materials.
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